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ABSTRACT

Ethiopia has been taking several measures to retluegender gap which is observed in the recentsydaender issue
has also incorporated as one of the priority agemuahe policies and programs. As a result; femdiase engaged in
economic, social, and political decisions in theicwy. Education is one of the social factors whigyegender disparity is
reflected. In the field of education, the numbeeddficated females is very low. As the grade levethool increases the
number of female students starts to decline becafik#s of factors. However; as a result of thioe$ done throughout
the country, the flow of female students to schaslbeen increasing at a faster rate from timeneet But, the proportion
and the participation rate of female at secondawel is still less and successful completion ratesnot encouraging. A
number of female students join higher institutiomshe country, they are characterized by lowerdaaic performance
and higher forced withdrawal due to several facteugeh as family background, Environmental impaoyrse difficulty

and language difficulties. The general objectivettu§ study was to investigate the role of tutoritdss to improve
females’ academic performance. The data will collasing different method namely, using structuraegesgioner,

interview and observation. Structured questionnaiess administered to 45 female students from begfadments in Bule
Hora University. The main objective was investiggtrole of tutorial class to improve females’ acatde performance.
The questionnaire was designed in such a way thatnables to collect data on personal and sociaeatic

characteristics of female students.
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INTRODUCTION

Background of the Study

Ethiopia has been taking several measures to ratleagender gap which is observed in the recensy&ender issue has
also incorporated as one of the priority agendahi policies and programs. As a result; femalese havgaged in
economic, social, and political decisions in theirtoy. The elimination of gender gaps in all levefseducation is an

internationally agreed development goal in 2005.
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Educating females is a powerful lever for their emprment and poverty reduction since this helpsrtog
desirable change in their socioeconomic statudtthe#ghts, and families as well as for the coynffhis indicated that

education can translate them and their families @@onomic opportunities (Asmaru, 2010).

Education is one of the social factors where bydgemlisparity is reflected. In the field of eduoatithe number
of educated females is very low. As the grade l@vedchool increases the number of female studsatss to decline
because of lots of factors. Consequently, higharcation remains an area of learning from which worage less
represented both as a student and staff (World BEG88)

Statement of Problem

However; as a result of the efforts done throughbetcountry, the flow of female students to schuwad been increasing
at a faster rate from time to time. But, the prdijporand the participation rate of female at seempdevel is still less and
successful completion rates are not encouragingnfaiehu, 2003). The attributing factors are lowtipigation and

performance as demand of labor, early marriagesaveareness of value of education on the part adrgar low economic

standards of family and some other school desigrateors.

A number of female students join higher institugdn the country, they are characterized by lowsdamic
performance and higher forced withdrawal due t@ss\factors such as family background, Environmleintpact, course
difficulty and language difficulties ((Teshome, 200Due to the above listed problem female studienksgher education
representation has a serious lifelong impact oir thgportunities to participate in the country’slipoal power sharing,
economic privileges as well as social representatiblot only participate in political issues bigathey are not enough to
be success in their education. Majority of femalelsnts in higher institution affected by the peobllisted above due to

this their academic performance is low.

Even if, the admissions of female students arecamed from time to time in in different higher ingion their
potential is not much effective. Similar to othegtrer institution the number of female student8ideHora University
significantly increased when it compared to 2013&BH University’s Registrar Office, 2018). Everotigh a number of
female students join the different department themdemic performance is low. So even if theresakeral factors that
their academic performance, it is very importanffitml out the potential determinant factors thdeetf the academic

performance of the female students in Agricultiz@nomics and Midwifery departments.
Objective of the Study
General Objective
The general objective of this study was to inveséghe role of tutorial class to improve femabsademic performance.
Specific Objective
Therefore, the objectives of this action researehew
e To identify the major problems of female studewts'their academic performance in thesedepartments.
e To identify the socio-economic characteristicsevhéle students in these department
» To suggest possible solutions for the problems

» To give recommendations for desirable changes endards
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Research Questions
* Whatis your attitude towards the Agro-Economicd Bhdwifery department?
* How do you rate your understandability of the meafimnstruction?
» Do you supported/motivated by your teachers andreth
» Do you clarify your doubts with teachers and otfers
» Have you faced peer pressure in the university?
Proposed Action Plan
In order to take necessary measures it is impottatatke the following action
» ldentify students scored below half of maximum pdia% or 20% from both department
e Asking the problem and identify the reason why teegre low point.
» Proposing and assigning date for advice and gittitayial class for those students
» Selecting chapter and giving tutorial class twoslpgr week for two weeks
» Giving test from the given chapter for students
« Evaluating the difference between the before atet aitorial class
« Again giving tutorial class for"time for both department
e Again giving test from selected chapter for botpatément
e Comparing the result pre and post tutorial class
» Giving recommendation for concerned body
LITERATURE REVIEW

In Ethiopia, education has started in 330 AD, Ibetiieed for modern education emerged and it whatéd in 1908 with
the opening of Menelik Il School in Addis Ababa. Mover; the first education proclamation was issied906 that
stated all six year old boys and girls should attechool. The inclusion of females/qgirls in the glaonation itself was a
breakthrough for traditional education, which wamnsidered as an exclusive domain of men till th€he next
proclamation by Empress Zewditu was another lanlnrathe history of female’s education in Ethiopighich forced
parents to send their children to school, and faible do so was to result in penalizing parentsvfotation of the law.
Then the memorandum of education was adopted tdecexcess to mass education, address gender, eapdtypromote
literacy in the late 1944. Furthermore, Public Aancements of 1956 and 1964 were introduced to gm®rbasic

education for all and to create access by childfefr16 years of age (Asmaru, 2010)

Next, Education Sector Review was witnessed in 1®fzh was to create access to basic educatiom kpe
quality and relevance of education, but the focas won-formal education. Moreover, gender was npatiat of attention
in education during that time. It was the Educatond Training Policy of 1994, which adequatelytsthraddressing some

of the core issues in education in the countryhsag access, relevance, quality and equity. THisypdocument clearly
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addresses the participation of women in educati@tl &evels (info.moe.gov.et/gendocs/FER.pdf).
Factors Affecting the Academic Performance of Femak

According to different researches conducted in bgirg countries particularly in sub-Saharan Afritlzere are several
factors which influence the improvement of fematdii@ation (Odaga and Heneveld , 1995). The factmide socio-
economic, socio-cultural, factors related to theost environment, and political and institutionattors. A few of the vital
factors affecting female academic performance amdy epregnancy, psychological cost of pregnancyedi cost of

schooling, societal perceptions, the labor maidaportunity costs and family poverty (Nicola et2008).

The results of study conducted on the issues ckladegender gaps in Ethiopia reported that females
enrolment, retention and performance; low in pennce, more in dropouts, more in absenteeism,lesglin doing
home works assigned from the schools (MOE, 2004a)the country, female education is hampered mdiyl sexual
division of labor which confines female preferabinployed at the household due to early marriagivonable societal
attitude towards the education of females andiotistn on their physical movements in relation ke tdistance of the
school from their homes (NCTPE, 2003).

Asmaru (2010) also indicated that the continuingdge gap in educational participation as well ahldttrition
rate and low performance of females are the mdjallenges in educational institution. The constsainclude economic,

cultural, school and societal factors.
Economic Factors

The academic performance of female students hks liith socioeconomic factors. The most importanthese factors
include costs of schooling, limited employment ofipoities, socioeconomic status, and the econoraloevof girls,

rural/urban residence, and the level of parentataetion and their attitudes (Teshome, 2002)

Many household surveys conducted in East Africannties indicated that higher school fees increthee
dropout probabilities for female, but have no effec boys (Lloyd, 2005). Distance to school /tlhsence of a nearby
school has also stronger negative impact on fearalelments (Glick, 2008). Apart from tuition, suobsts include house
rent, registration and admission fees, examinatiamnsl the cost of uniforms, extra tutorials anchgportation. The
economic wellbeing appears to be a strongly caedlavith the school completion and enrolment iniéita (World
Bank, 1988)

Economic constraints seriously affect female edanathat result in limitation of purchasing the assary

educational materials, cosmetics, recreation anéhdtigher education institutes (Melese and Fe2&09).
School Related Factors

Different researchers have pointed out as the $amoronment is one of the major factors that etffearticipation of
female students. Factors like shortage of instoneti materials, the attitude of teachers towardeafe education,
inappropriate content of curricula, distance froomie to school, poor administration of the schobkesce of guidance

and counseling service, facilities for personalfarel(World Bank, 1988).

The study conducted by UN on Violence against Caildnotes at schools showed that both physical and
psychological forms can be expressed as punishrd&timination; sexual or gender-based violenaglylng; fighting;

gang violence; and violence via new technologigsdld et al.,2008).
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Cultural Factors

Culture is one of the major constraints impactinglte female educational participation. This precarts in the family,
continues in the school and in the society at lafgeere is deep-rooted cultural bias in Ethiopianiety which plays a
significant role in decisions to enroll and withdrgirls from school (World Bank, 2006). Religionatso associated with
low female participation in Schools. This is duethe fear of parents based on the assumption thataéion promotes

values and behavior for girls that are contrargutiural norms (Odaga and Heneveld , 1995).

In addition, the cultural barriers exert strong aagerse influence on girls’ education by early nage, teenage

pregnancies; traditional values of patriarchal sygiand gender based violence (Diaw, 2010).
Parental Factors

The educational background of parents, numbershdéiren in the household, occupation, attitude talsafemale
education, birth order of the child with in the setiold, social participation of parents are amdegpiarental factors that
play vital roles for the daughters’ successful ipgration in education. These directly or indirgctiffect females’

education to attend schooling in a patriarchaletgdike Ethiopia (Panos, 2006).
Lack of Role Models

Female students coming from the country sides dorealize the aims of their learning in schoolse do lack of
confidence of the benefits. This factor enforcesfdmales unable to convince them the awaitingistabd opportunities.

In addition, the shortage of female teachers ocessgful cases around adds to this deficiency (Meaes Fenta , 2009).
Sexual Harassment

Sexual harassment by students and sometimes blyetsais another problem that causes females talwsaith from the
university. Because, the social environment in Whioung women find themselves as they join highgucation
institutions is very different from what they se¢onbe familiar as they were under parental care @mdrol (Tesfaye,
2006).

Poor Time Management

Poor time management among female students is emotiportant factor that causes female studentrdpout from
higher education institutions. The students fallawe with students or individuals outside the casmygvho do not help

them to study hard and become successful in teaglemic endeavors (Melese and Fenta , 2009)
Media of Instruction problems

Media of Instruction is the barrier for most of tieenale students particularly who come country .sides is more serious
when the teachers themselves have language deficidrhis affects understanding of lessons in thesssl writing
examinations and in self studies. The languagecdiff is a serious and adversely affecting fadtorfemale education
and academic performance (UNESCO, 2003).
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METHOD AND MATERIALS
Study Area and Design

A cohort study design was conducted from April uptiyy 2018 in Agro-Economics and Midwifery first yestudents of

BuleHora University. It is located 476 km southAafdis Ababa at the outskirt of Bulehora town.
Study Participants

The study participants will be all volunteer figgtar Agro-Economics and Midwifery female studentsowary in age,
socioeconomic status, background location. Theestisdattending regular program will be in the stddying the study

period.
Data Collection

The data will collect using different method namalging structured questioner, interview and olketésm. Structured
questioners will be used to gather important infation related to academic performance of femaldestts of Agro-

Economics and Midwifery students..
Data Analysis

The collected data will enter, cleaned, analyzedl perform by using SPPS version 20 statistical rnog For different
variable, frequency, 95% confidence interval andaRe of 5% will be used to compute the assessitientiegree of

association between dependent and independenbleria
Ethical Consideration

Ethical clearance will be obtained from the Ingiitnal Research Review Committee of BH Universitd anformed

consent will obtained from the study participantd aonfidentially of any information will be mainted.
Expected OutPut
» Improved academic performance of female students.
» Identify the problems which affect the performant@academic performance of female students.
» Result of the student was improved.
RESULTS AND DISCUSSION
Descriptive Analysis

This chapter is mainly contained with the desaoiptand interpretation of the findings. As alreatigted, a structured
guestionnaire was administered to 45 female stsdeotn both departments in BuleHora University. Thain objective
was investigating role of tutorial class to imprdeenales’ academic performance. The questionnaae designed in such

a way that it enables to collect data on persomdlsacio-economic characteristics of female stiglent
Socio-Demographic Characteristics of the Respondesnt

As shown table 1, Out of 45 female students, 38iferstudents were from midwifery department andridle students
were from Agro-Economics. The most frequent respotsl age groups were 18-22age groups which acdount
36(82.2%). The mean age of the respondent was %0 .2ars (Standard Deviation, SD = 4.95). The agehef
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respondents ranges from 18- 25 years. 3 (6.7 %heffemales were married. The distributions of aat@mographic

characteristics of 1st year female students froohwifery and Agro-Economics departments as showovbéhble 4.

Table 1: Distributions of Socio-Demographic Charactristics of 1st Year Female Students from
Midwifery and Agro-Economics Departments, BuleHoraUniversity, Ethiopia, 2019

Variables Frequency Percent
<18 2 4.4
Age 18-22 31 68.9
23-25 12 26.7
. Married 3 6.7
Marital Status Single 10 933
Urban 7 15.6
Background Address Rural 28 62.2
Sem-urban 10 22.2
Poor 15 33.3
Parents’ Economic Status Medium 23 51.1
Rich 7 15.6
government employ 12 26.7
Occupation of Fathers Laborer/farmer 28 62.2
private/merchant 5 11.1
government employ 5 11.1
. housewife 26 57.8
Occupation of Mothers private/merchant 14 31.1

Factors Affecting Academic Performance of Female 8tlents
I. Factors Affecting Academic Performance

According to below table, Of the total female stude 12 or 26.7% of the female students affectethinily background,
like poor socio-economic status, illiterate andatuiamilies. While 5or 11.11% of total female stote affected by
Environmental factors. 19(42.2%) of sample femalelents affected by course difficulty and about0942 of female
students were affected by language difficulty. Ehdsata shows that majority of female students ith lwepartments
affected by course difficulty which given by couiisstructors. The factors affecting academic penfomce of 1st year
female students frommidwifery and Agro-Economics departments explained as belble 2.

Table 2: Factors Affecting Academic Performance oist Year Female Students from
Midwifery and Agro-Economics Departments, BuleHoraUniversity, Ethiopia, 2019

Variables Frequency Percent
Family Background 12 26.7
Environmental Factor 5 11.11
Course Difficulty 19 42.2
Language Difficulty 9 20

Source: Sample Survey, 2019
[I. Understanding Medium of Instruction (Language)

As shown table 4.3, Of the 45female students, 25086 of the female students have not understandumeaf instruction

since they have used their mother tongue languabggla school level even medium of instructiondaduage is English
not only the students but also the teachers us#dAmharic and English or Afan Oromo and Englishewtthey delivery
their course. While 18or 40% of total female studeimderstand the medium of instruction. Out offd®ale students
understood medium of instruction 3 students undadcsvery well and 15 students understand somewhatproblem of

medium of instruction on academic performance edshts shown as table 3.
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Table 3: Understanding Medium of Instruction (Language) of 1st Year Female Students from
Midwifery and Agro-Economics Departments, BuleHoraUniversity, Ethiopia, 2019
Variables Frequency | Percent
Yes 18 40
No 27 60

Understanding Medium of Instruction

Source: Sample Survey, 2019
. Clarify Doubts with Teachers

According to table 4, of the 45 female studentspB37.8% of the female students have not clarifiedbts with teachers,
when you do not understand the concepts and lessdhe class. While 10(22.2%) of the female stusldrave clarified

doubts with teachers, when you do not understa@atdimcepts and lessons in the class. The dataeisnibiat majority of

the female students afraid to ask question or aptdbecause of difficult of medium of instructidrable 4 below shows
the ability of female students identify doubt wikteir teachers.

Table 4: Clarify Doubts with Teachers of 1st Year Emale Students from Midwifery and Agro-
Economics Departments, BuleHora University, Ethiom, 2019

Question Response| Frequency | Percent
. . Yes 35 77.8
Clarify Your Doubts with Teachers NO 10 59 2

Source: Sample Survey, 2019
IV. Clarify your Doubts with Other Students

According to table 5, of the 45 female studentspB84.4% of the female students have clarifiedbd®wvith students,
when you do not understand the concepts and legdsadins class. While 7(15.6%) of the female studdmatve not clarified
doubts with students, when you do not understaad¢dmcepts and lessons in the class. Accordingple 6 below, female
students Clarify doubts with other students thairtteachers as shown below. The data impliesntiagdrity of the female
students their peer group to ask question or amfpitdoecause of they used their mother tongue vilvdg communicating
their peer group. Table 4.6 below shows the ahiftfemale students identify doubt with other stude

Table 5: Clarify Doubts with Students of 1st Year Emale Students from Midwifery and Agro-Economics
Departments, BuleHora University, Ethiopia, 2019

Question Response Frequency Percent

. , Yes 38 84.4
Clarify Doubts with Students NO 7 156

Source: Sample Survey, 2019
V. Conducive Environments to Improve Academic Perfomance

As shown below table of the total female stude®8spr 51.1% of the female students suggested titatidl class is the
most important to improve their academic perforneahile 14(31.1%) of females reported that adwiceonsultation is
best alternative to improve their academic perferceaand the rest of 8(17.8%) of the females sugdeptoviding
necessary teaching material is best to improve teademic performance. The data implies that ritgjof the female
students need tutorial class to improve their aced@erformance. Table 7 shows conducive environsénimprove

academic performance
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Table 7: Conducive Environments to Improve Academiderformance of 1st Year Female Students from
Midwifery and Agro-Economics Departments, BuleHoraUniversity, Ethiopia, 2019

Response Frequent. | Percent
Tutorial class 23 51.1
Conducive Environments to Improve Academ|cGiving advice/consultation 14 31.1
Performance Providing necessary teaching 8 178
materials )

Source: Sample Survey, 2019
Implementation Action
I. Action Taken Before Tutorial Class

According to table 8, based up on problem iderttifiee researchers gave first test out of 15% betdeoeial class for both
departments from their respective courses and fselacted chapter. After the test was given for botepartments
34(75.6%) of the female students were scored bplsg mark or below 7.5/15. While 9(20%) of the flenstudents were
scored 8-12 points and the rest of 2(4.4%) of &mealle students were scored 13-15 points. The Hatassthat majority of
the female students from both department scorealwbbblf mark or pass mark. While only few femaledsnts scored
highest mark. Table 8 shows First intervention withtutorial class for female students in both depents.

Table 8: First Intervention without Tutorial Class of 1st Year Female Students from Midwifery and
Agro-Economics Departments, BuleHora University, Btiopia, 2019

Range of Point 15% Frequency Percent
1-7 34 75.6
8-12 9 20
13-15 2 4.4

Source: Sample Survey, 2019
II. Second Intervention

According to below table, for the second time thsearchers gave 2nd test out of 15% After tutafiass for both
departments from their respective courses and felected chapter, for two days per week for twoksegafter tutorial is
given the test was given for both departments éut586. Accordingly 23(51.1%) of the female studewesre scored
below pass mark or below 7.5/15. While 16(35.6%)ttedf female students were scored 8-12 points aedrdht of
6(13.3%) of the female students were scored 13-dititg The result shows that the female students fboth
departments scored above half mark or pass maktafbrial class have variation by 10(22.2%). Andse scored below
half point decreased by 9(20%). Table 9 shows skauervention with tutorial class of 1st year fdenstudents.

Table 9: Second t Intervention with Tutorial Classof 1st Year Female Students from Midwifery and Agre
Economics Departments, BuleHora University, Ethiom, 2019

Range of Point 15% Frequency Percent
1-7 23 51.1
8-12 16 35.6
13-15 6 13.3

Source: Sample Survey, 2019

I1l. Third Intervention

Table 10 shows, the researchers gafee3t out of 15% after tutorial class was againlfoth departments from their
respective courses and from selected chapterwimrdays per week for two weeks. After tutorial vgigen the test was

given for both departments out of 15%. AccordingjB(26.7%) of the female students were scored bglass mark or
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below 7.5/15. While 22(48.9%) of the female studemere scored 8-12 points and the rest of 11(24@Rthe female
students were scored 13-15 points. The result shbatsthe female students from both departmentsedcabove half
mark or pass mark, after tutorial class was givenacademic performance of female students sco@ebgpass mark was
increased by 33(73.3%). And those scored belowgwitft was 12(26.7%).Table 10 shows third interigamafter tutorial
class.

Table 10: Third Intervention After Tutorial Class of 1st Year Female Students from Midwifery and Agro-
Economics Departments, BuleHora University, Ethiom, 2019

Range of Point 15% Frequency Percent
1-7 12 26.7
8-12 22 48.9
13-15 11 24.4

Source: Sample Survey, 2019
SUMMARY AND CONCLUSIONS

Conclusions

Education is one of the social factors where bydgerdisparity is reflected. In the field of eduoati the number of
educated females is very low. As the grade levethool increases the number of female students stedecline because
of lots of factors. Such as family background, emwimental factor, course of study and languagecdiffes are some

factors.

A number of female students join higher instituidn the country, they are characterized by lowsdamic
performance and higher forced withdrawal. Consetiyiesuch inequity in higher education representatias a serious
lifelong impact on their opportunities to participan the country’s political power sharing, economprivileges as well as
social representations. To improve females acadperiormance sustainable tutorial class, adviceoosultation as well

as educational material support is important.

According data analyzed above, by providing tutodkass for the female students from both departmen
majority of female students improve their resultccérding to this data, after tutorial class wasegivthe academic
performance of female students scored above padswi@s increased by 33(73.3%). And those scoréalbbalf point
was decreased to 12(26.7%).

Recommendation
Based on the finding the following recommendatiaresforwarded for all concerned bodies.

» Every teachers need to enhance and provide tutdask not only female students but also for medand

lowest students to improve their performance.
» Institutional delivery/university/ should be weliganizing and encourage teachers to participatetonal class.

» Policy makers, educational sectors and individsatsuld have to focus on to improve academic perdioca of

students at all educational level
*  Curriculum developers should include and improwgetgiven for tutorial class in all courses.

* Gender coordinators, dean of colleges and depatthesas should have to follow the implementatiotutdrial

given on harmonized curriculum.
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